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DOING THE DRDP WITH DIVERSITY,
EQUITY, AND INCLUSION

Often not considered in diversity, equity, and inclusion conversations, are the diverse ways children
learn and process information. Children show us that they have developed skills in many different
ways. One child may demonstrate their level of communication by speaking while other children
may use communication devices. Also, children who are English language learners may be able

to communicate effectively in their home language but are still in the process of learning the
primary language spoken at school. Luckily, the Desired Results Development Profile (DRDP) is a
comprehensive assessment that takes all of these things into consideration.

USING ADAPTATIONS

A solution to being able to accurately observe which skills children are able to do is by using
adaptations. Adaptations are changes in the environment or differences in observed behavior that
allow children with IFSPs and IEPs to be accurately assessed in their typical settings. All adaptations
used are based on each individual child’s needs. There are seven different types of adaptations:

1. Augmentative or alternative communication system - Methods of communication other than
speech that allow a child who is unable to use spoken language to communicate with others.

2. Alternative Mode for Written Language - Methods of reading or writing used by a child who
cannot see well enough to read or write or cannot hold and manipulate a writing utensil (e.g.,
pencil, pen) well enough to produce written symbols.

3. Visual Support - Adjustments to the environment that provide additional information to a child
who has limited or reduced visual input.

4. Assistive Equipment or Device - Tools that make it possible or easier for a child to perform a
task.

5. Functional Positioning - Strategic positioning and postural support that allow a child to have
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increased control of his body.

6. Sensory Support - Increasing or decreasing sensory input to facilitate a child’s attention and
interaction in the environment.

7. Alternative Response Mode - The form of a child’s behavior may differ from typical
development (such as avoiding looking at people while speaking to them) but still be rated as
demonstrating mastery. This adaptation allows for differences in the child’s behavior rather
than modifications to the environment.

DUAL LANGUAGE LEARNERS

Many terms are used to refer to young children who are being taught in a language other than their
primary language. Two terms commonly used are English learner and dual language learner. The
DRDP includes specific measures for assessing the English language development of children who
are learning English as a second language. These measures are completed for any child who lives
in a home where English is not the only language spoken.

The Office of Head Start defines dual language learners as children who “acquire two or more
languages simultaneously and learn a second language while continuing to develop their first
language. The term “dual language learners” encompasses other terms frequently used, such as
Limited English Proficient (LEP), bilingual, English language learners (ELL), English learners, and
children who speak a Language Other Than English (LOTE)” (OHS 2009).

E

To get the most accurate information to be able to individualize for a child, educators must follow
five-step process below:

1. Plan what, when, and how to assess each child.

2. Collect information from several sources, such as observations, classroom products, and
conversations with caregivers.

3. Document the different types of observations such as, prompted responses, and notes about
conversations. Observations should include information about both of the child’s languages.

4. Review observations on a regular basis and share information about the child’s development
with caregivers.

5. Present strengths and areas of needed support to caregivers and staff to guide lesson
planning.

It is so important that all children are assessed in way that is conducive to equitable practice so that
educators have accurate information with which to plan activities with intention. It is the right of every child
to be provided with learning experiences that are individualized to support their unique strengths and
needs.

Noelle Cook, Mentor Coach

Early Care and Learning Program Training

COACHING INSIGHT OCT 2022 3



HAVE EVER HAD A TIME WHERE YOU
HAD TO USE AN ADAPTATION TO GET
AN OBSERVATION FOR THE DRDP?

Yes, | have made different adaptations during
observations working in the PCC classroom. We
had children with limited language and children
with limited mobility. | worked with the speech
therapist and the occupational therapist to write
the observations. An example of what we did
for a child with limited language was provide
them options to touch or look at. We would
encourage that child to explore the different
characteristics (size, shape, texture, color, etc.)
of various items. | was able to capture with
photo evidence, that the child was at Building-
Earlier for COG 9: Inquiry Through Observation
and Investigation in the DRDP even though that
child didn’t use language to communicate what
they were exploring.
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HOW DO YOU GET LANGUAGE
SAMPLES FOR CHILDREN WHO ARE
DUAL LANGUAGE LEARNERS?

Through conversations in their home language,
through peer interaction during choice time,
small group, story time, music and moment,
and during mealtimes. For example, during
lunch time one of the children was eating an
orange, she then asked teacher for more and
she said, “Yo tengo en mi casa.” (I have some
at home) pointing to the oranges. While she
may score in the earlier stages for the English
Language Development measures, this is
evidence that she was at Building- Middle for
LLD 3: Communication and Use of Language
(Expressive) because she did use a short
sentence that contained nouns, verbs, and
other words, such as adjectives and recently
encountered vocabulary, to communicate.
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INTERVIEW WITH
DONNA SERRANO,

Teacher Assistant at Lokrantz «&

IN YOUR OPINION, WHICH IS
THE EASIEST MEASURE TO GET
OBSERVATIONS FOR? WHY?

The easy ones would definitely be the VPAs
Visual and Performing Arts. Children love
music, movement, and drama so | could get
an observation for those every day!

WHICH IS THE HARDEST MEASURE TO
GET OBSERVATIONS FOR? WHY?

Some of the measures | find a bit hard are ecology
and nutrition. During meals or cooking activities we
talk about healthy vs not healthy but, | find it difficult
to go deeper than just that. It’'s hard to expand on the
topic to get quality observations.
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OBSERVATION EXAMPLES WITH
ADAPTATIONS AND DUAL LANGUAGE
LEARNERS

ADAPTATIONS

ATL-REG 1: Attention Maintenance € e st et e ' devlopm
Child develops the capadity 1o pay attention to people, things, or the environment when interacting with others or exp lor ing play matenals "*":_.::":L m_m.':
Mark the |atest developmental level the child has mastered:
Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later | Earlier
C ] [« 3 ( ) C ] [ 4 b |
Attends orresponds | Shifts attention Maintains attention, | Maintains attention, | Maintains attention | There ave o later leves for
briefly to people, frequently fromone | on own or with adult | with adultsuppert, | on ewn during A
things, er sounds person or thing to suppori, during briefl | during activities that | activities that last for
another activities last for extended extended periods of
periods of time time ‘
Possible Examples |
+ Pays atienbontoa « Tarns attention toward | + Brefly watches ether = Listens 1o 2 book from + Mahes a ile of pretemd |
moving mobsle an mteresting toy, then children playing and then |  beginning to end and pancakes with play |
e back to an adult or a resames play with 2 1oy then gestures foran dough on oan and ten
Quiets to the voice of 2 chid adulttoreadtasecond |  offers them topeers
faml iar persen + Resumes playing at sand S
- . « hetwely shafts mtesest Lable when an adult joirs + Builds mainple bowers
« Gares a1 the smiling face .
. i from ome child to another | in digging. = Starts working om 2 with interlockng blocks
of 2 famd iar peeson n
playing dose by. smple puazle with an

+ Dumgs toy animaks from
« Drops one thing In ender ConLamer, puts animaks

» Looks thieugh several

adult and contmues trooks o own i brary

whef the adult steps

to reach for another. back in the container. and vy beielly cormer during the
then dumgs them out 5 TG,
agam = (ontinues playmg with

« Listens to audie books

1oy cars, addng a bradge =

eyt | whlelookngateniged |
> : pectures related to the

S b o story om 3 screen, on

own, during the meeming.

€3 Child is emerging to the next developmental level
> Unable to rate this e due to extended absence

I- TL-REG 1 Attention Maintenance

6 OCT 2022 COACHING INSIGHT



DUAL LANGUAGE LEARNERS

Developmental Domain: LLD

Language and Literacy Development

LLD 3: Communication and Use of Language (Expressive)

Child's communscation develops from nonvertsal communication 1o using language with increasingly compléx words and sentences

Mark the latest developmental level the child has mastered:

Responding Exploring Building Integrating
Earlier Later Earlier Middle Later Earlier Middle Later Earlier
] (- [ | - - [ CD (- L@
Adakes ounds Uses sounds, Uses a few “fint Uses a variety of Uses rwe words Uses short phrases Uses short semtences | Uses phrases and (ombenes phrases
pontaneously gestures, or facial words,” word-like single words to togethes to of sentendes of more  Uhal contain nouns, | sentences with a and sentemces with
expressions o sounds, of gesty hcats icate than two words te verbs, “im_ variety of word forms, | ; yariety of word
commanicate to communicate O mmunkaTe words, such a5 adjec- |induding past temse, | formy 49 commu-
tives and recently future tense, plurals, aicate eas arte
encountered vocabu- |pronouns, orposses- | L, peagle
lary, to communicate |sives, to commenicate, | 1
Possible Examples | |sometimes with errors sbjects, or events
Cries. « Saniles when a famdia |« Asks for food when = Names famliar « Communicates, « (ommunscates, ‘Ami  |= (ommunicates, “The |+ (ommunicates to + {ommwarecates,
Coos PErsan appenaches hangry, by using a fonds, voys, or family “Mammy come.” when | mema” [t my rabbit is scared " when | 4 pier, durmg play. Dragons &n | need
g « Cries or boks at an special word, sound, or | members wanomg a parent. turn,”in Spansh] when |  the pet rabbit snuggles | “Yesterday wemade bikes cause they can
| Gurgles gesture for food an adult brings the pet | into an adult's Lap vegetable soun " ("We" | fiy. They have really b

aduit when hangry

« Vocakaes or habides

while snievactmg with
an aduht

= (omemunicates,

“Baba,” or simdar weed
appromimations.

« Reaches for o gestures

for an object

« (ommunicates ideas

such as "No,” “More”
or“Up"

* Inchcates a pigture of 3

ball when asked what
the child wants to play
with next

= Communicates, Maoce
jesce.” when thirsty

» (ommmumnicates, * $T
" "My truck!” in
(hanese] after another
child takes atoy truck

rabba for a wisk.

. |* Commenscates, ‘| want

maememy.”

« (ommesecates, '] e
dogs,” while lookng at
an animal bock

|* (ommuneates,

“Scared” isan
adgctve.)

(ommuniates wsng
& UMiMasecAlion
board, "I need a tissue
My nose i runmy.”
“Tissue” is & noun
and “ranmy” s an

adjecive.)

‘Madaking malak

a4 20 namin,*

["Dur dog & huge.” in
Tagalog] after hearing
i peer wse the word
“huge” MHuge® s
recently encountered |
vocabulary word )

.

| &apronve; "made” is

past lerse, )

= {ommumicates, "His
berthday & tomaomon
He will be fve
“Hs" i @ posesiive
prongun; e is a
pranoun; “will be” &
fubure tense |

(omemunicates in sgn
kanquane that the cat’s
feet are wet. ["(at's”
& possessive; “feet” is
dard)

|+ (omemunicates, "He

runned realy fast”

[He ram ready fast
*Runned” & past rense
with 2 grammatxal
e

wings.”

+ (ommeamscates to 3

pees, “Let's hurry and
dean up so we Gn g0
outsde 1o nde bikes.”

» (ommumecates va

spoken words, signs,
o J tumeETE abon
device, “The dog ate
the cat's food, and th
he gt i trouble. We
put ham outsade and b
s very sad”

+ (ommemscatesy, “Mi

abuela &5 muy weja
Thene ¢ cabello Blanc
y machas afrugas,”
["Mby grandma is reall
old. She has white ha
and lots of wrnkles,”

Spanch

> Child is emerging to the next developmental level

—» Unable to rate this measure due to extended absence

Communication and Use of Lanquage (Expressive)

RESOURCES

DESIRED ACCESS PROJECT,

https://www.draccess.org/
ASSESSING CHILDREN WHO ARE DUAL LANGUAGE LEARNERS,
https://www.draccess.org/
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